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ABSTRACT This study explored the factors that hinder the development of journalism competencies among aspiring
writers using an applied linguistics perspective. A qualitative design was employed, involving 12 professional journalists
from print and broadcast media as key informants. Data were collected through semi-structured interviews and analysed
using the Grounded Theory Method. Findings revealed five major hindering factors of self-doubt, inadequate training,
unfit mentorship, discouragement, and difficulty in time management. These factors limited confidence, skill development,
and sustained engagement in journalism practice. Participants addressed these challenges through supportive academic
environments, participation in training programs, and strategic time management. The findings highlight the need for
structured pedagogy, mentorship, and literacy-focused interventions to strengthen journalism competencies and better

prepare aspiring writers for professional practice.

INTRODUCTION

Journalism plays a critical role in democratic
societies by enabling the circulation of credible
information and informed public discourse. This
function relies on advanced literacy, critical think-
ing, and ethical communication. From an applied
linguistics perspective, journalism competency is
both professional and language-based, shaped by
literacy practices and pedagogical processes.

Recent studies emphasise that writing compe-
tence remains a central challenge in journalism ed-
ucation. Writing requires cognitive processing, lin-
guistic control, and rhetorical precision (Brink 2020;
Graham 2021). Empirical evidence shows that weak
writing skills limit students’ ability to produce ac-
curate and meaningful journalistic content (Hyland
2022). While structured instruction improves liter-
acy outcomes, disparities in access to training and
mentorship continue to constrain skill development
(UNESCO2021;Li2023).

In the Philippine context, the Campus Journal-
ismAct of 1999 promotes journalism as a platform
for critical thinking and civic engagement. Howev-
er, participation in student publications remains lim-
ited. Language proficiency, particularly in English,
often functions as a gatekeeping mechanism. This
condition raises concerns on equity and access to
journalism training. Recent local studies further in-
dicate that institutional support and pedagogical

guidance are uneven across schools (Santos 2022;
DelaCruz2024).

Mentorship plays a central role in developing
journalism competencies. Publication advisers
serve as language facilitators and skill develop-
ers. Studies show that effective teacher-student
relationships enhance learning outcomes and mo-
tivation (Roorda et al. 2020). However, limited re-
search examines how adviser practices influence
competency development in campus journalism.
Existing literature also tends to isolate psycholog-
ical, educational, or social factors, rather than ex-
amining their interaction.

Despite these contributions, there is no com-
prehensive framework that explains the barriers to
journalism competency development from an ap-
plied linguistics perspective. Empirical studies in-
tegrating language proficiency, literacy practices,
and pedagogical interaction remain limited. Re-
search using grounded theory to explain these
dynamics is also scarce.

Addressing this gap, this study examines the
barriers to journalism competency development
among aspiring writers. It focuses on the interac-
tion of language proficiency, literacy practices, and
pedagogical relationships. The study aims to gen-
erate a grounded theory that explains how these
factors constrain or shape competency develop-
ment. The findings provide insights for improving
journalism education and promoting inclusive and
effective training practices.
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Objectives

This study aimed to examine the barriers to
journalism competency development among aspiring
writers. Specifically, it sought to:

1. Identify the psychological, educational, and
social factors that hinder journalism compe-
tency development,

2. Analyse how these factors affect the devel-
opment of writing and journalistic skills,

3. Determine the strategies used by participants
to address these challenges.

Literature Review

The literature reveals that the development of
journalism competencies is shaped by a combina-
tion of academic, linguistic, psychological, and
pedagogical factors. Across studies, the journey
toward becoming a competent journalist is marked
not only by skill acquisition but also by recurring
barriers that hinder professional growth.

One major theme is academic and writing-relat-
ed struggle. Journalism students often experience
difficulty adjusting to the discipline’s rigorous de-
mands, particularly its specialised writing conven-
tions (Smith 2017). Writing in journalism requires
clarity, accuracy, and ethical responsibility, yet many
students enter programs without sufficient lan-
guage and literacy foundations. These deficien-
cies affect confidence, performance, and opportu-
nities for publication. Failure to get published and
making repeated writing errors further reinforce feel-
ings of inadequacy, which may discourage continued
engagement in journalism practice.

Another consistent concern is ethical complex-
ity. Johnson (2018) notes that students frequently
struggle with ethical decision-making, especially
in relation to objectivity, privacy, and responsibil-
ity. Ethical challenges are not merely moral in na-
ture, as they are deeply connected to language
use, framing, and judgment. When students lack
guided pedagogical support in navigating these
dilemmas, adherence to journalistic standards be-
comes difficult, weakening overall competency
development.

The literature also emphasizes the impact of
feedback and criticism. Davis (2019) highlights that
while critical feedback is essential to growth, many
students find it difficult to process and use con-
structively. Harsh criticism, rejection, and compet-
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itive pressures often lead to discouragement (So-
loski 1989). Without supportive instructional en-
vironments, these experiences may result in burnout,
reduced motivation, or withdrawal from journalism
pathways.

From a psychological perspective, self-doubt
and low self-efficacy emerge as significant barri-
ers. Kaufman and Beghetto (2013) explain that self-
doubt limits creativity and risk-taking, both of
which are essential in journalistic work. Bandura
(1997) argues that self-efficacy develops through
guided success and positive reinforcement, sug-
gesting that pedagogy plays a crucial role in shaping
learners’ confidence and persistence.

Pedagogical limitations are likewise evident.
Several studies point to inadequate or outdated
training models that fail to align with current in-
dustry practices (Mensing 2010; Carpenter 2013).
The disconnect between academic instruction and
professional expectations leaves students under-
prepared, particularly in adapting to evolving me-
dia platforms and technologies. Similarly, ineffec-
tive or mismatched mentorship relationships can
hinder learning, as students may not receive guid-
ance suited to their linguistic and professional
needs (Eby et al. 2008).

In contrast, the literature identifies seminars,
constructive feedback, and collaborative learning
as facilitators of competency development. Expo-
sure to industry experts through seminars enhanc-
es practical knowledge and professional aware-
ness (Deuze 2006). Meaningful feedback supports
reflection and skill refinement (Hattie and Timper-
ley 2007), while collaborative learning environments
promote shared knowledge construction and peer-
supported growth (Lave and Wenger 1991; Vy-
gotsky 1978). These practices highlight the impor-
tance of social interaction and guided participation
in learning journalism.

Overall, the literature suggests that failures in
journalism competency development stem from the
interaction of language limitations, weak literacy
practices, psychological barriers, and insufficient
pedagogical support. However, existing studies
tend to examine these factors in isolation. There
remains a lack of an integrative framework that ex-
plains how language, literacy, and pedagogy inter-
sect to either hinder or facilitate journalism compe-
tency development. This gap underscores the
need for an applied linguistics-informed inquiry
that accounts for instructional practices, adviser-
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student relationships, and learning contexts in the
formation of student-journalists.

MATERIAL AND METHODS
Research Design

This study employed a qualitative research
design guided by the principles of qualitative in-
quiry (Yin 2011). It utilised the Grounded Theory
Method to generate a theoretical explanation of
the factors that hinder journalism competency
development. This approach was appropriate for ex-
amining participants’ lived experiences within real-world
contexts.

Participants and Sampling

The study involved 12 professional journal-
ists working in print and broadcast media. Partici-
pants served as writers, anchors, or reporters pro-
ducing news, features, editorials, and development
communication outputs.

Purposive sampling was used to select partic-
ipants with relevant professional experience. Snow-
ball sampling enabled the inclusion of additional
informants recommended by initial participants. This
approach ensured the selection of information-rich
cases.

Data Collection Instruments

Data were collected through semi-structured
interviews using an interview guide with open-
ended questions. The guide elicited participants’
experiences, motivations, and challenges in devel-
oping journalism competencies. The instrument
underwent content validation and pilot testing to
ensure clarity and relevance. Interview questions
were refined during data collection based on emerg-
ing insights, consistent with theoretical sampling
in grounded theory.

Data Collection Procedure

Data were gathered through in-person and
online interviews. Zoom was used for online ses-
sions due to its accessibility and recording capa-
bility. Each interview was audio-recorded with par-
ticipant consent. Participants were informed of the
study’s purpose, procedures, and their right to

Int J Edu Sci, 54(1): 163-181 (2026)

withdraw at any time. Informed consent was se-
cured prior to data collection. Pseudonyms were
used to ensure confidentiality and anonymity.

Data Analysis

Data were analysed using the Grounded The-
ory Method. Open coding was conducted to iden-
tify initial concepts. Axial coding was used to es-
tablish relationships among categories. Selective
coding was applied to develop core themes and
generate a theoretical framework. Constant com-
parison guided the analysis. Memos were written
throughout the process to document reflections,
emerging codes, and conceptual linkages. These
procedures supported the development of a theory
grounded in empirical data.

Trustworthiness of the Study

Trustworthiness was ensured through data tri-
angulation, member checking, and systematic doc-
umentation. Data were triangulated using inter-
views and supporting documents. Member check-
ing was conducted to validate the accuracy of
participants’ responses.

RESULTS

As shown in Figure 1, the findings identified
Impeding Factors as the core category influencing
the development of journalistic competencies
among the informants. Five descriptive categories
emerged from the participants’ narratives: self-
doubt, inadequate training, unfit mentors, discour-
agement, and difficulty in time management.
Among these, unfit mentors and inadequate train-
ing were the most frequently reported, each being
described by nine participants, followed by self-
doubt (six participants), discouragement (four par-
ticipants), and difficulty in time management, which
also consistently surfaced in the participants’ ac-
counts. These findings indicate that the develop-
ment of journalistic competencies extends beyond
individual ability and motivation, as it is substan-
tially influenced by the quality of mentoring, in-
stitutional support, and access to meaningful learning
experiences.

The prominence of unfit mentors and inade-
quate training demonstrates the indispensable role
of effective mentorship in journalism education.
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Kig. 1. Factors that hindered the development of competencies in journalism

Journalism is fundamentally an experiential disci-
pline in which competencies are developed through
guided practice, constructive feedback, and au-
thentic newsroom experiences. However, when
mentors lack the necessary expertise or when train-
ing opportunities are insufficient, aspiring journal-
ists encounter significant barriers to developing
both technical and professional competencies. This
finding corroborates the work of Bacea (2025), who
emphasized that effective journalism coaching ex-
tends beyond teaching writing mechanics to nur-
turing critical thinking, confidence, reflective prac-
tice, and professional identity among student jour-
nalists. Similarly, Docallas (2025) reported that in-
adequate institutional support, limited profession-
al development opportunities, and insufficient ad-
viser preparation significantly constrain the effec-
tiveness of campus journalism programs despite
the recognized educational value of journalism
activities.

The present findings further suggest that mere-
ly participating in journalism organizations is in-
sufficient to ensure competency development.
Rather, participants consistently emphasized that
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the quality of mentoring relationships and the ad-
equacy of training opportunities determine wheth-
er journalism experiences become developmental
or discouraging. This observation extends previ-
ous scholarship by demonstrating that successful
competency development depends on sustained
instructional guidance and supportive learning
environments. Consequently, educational institu-
tions should prioritize continuous capacity-build-
ing programs for journalism advisers, structured
mentoring systems, and regular skills enhancement
activities that respond to the evolving demands of
contemporary journalism. Recent discussions on
journalism education likewise argue that journal-
ism programs must continuously adapt their men-
toring practices and instructional approaches to
prepare students for increasingly complex profes-
sional environments characterized by technologi-
cal innovation, misinformation, and rapidly changing
media ecosystems.

Another important finding is the emergence of
self-doubt as a major psychological impediment to
journalistic competence. Participants frequently
questioned their own capabilities despite active
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engagement in journalism activities, suggesting
that confidence is gradually cultivated through
repeated mastery experiences, supportive mentor-
ing, and constructive feedback. This finding is
consistent with Bandura’s (1997) Self-Efficacy
Theory, which posits that individuals’ beliefs in
their capabilities directly influence persistence, re-
silience, motivation, and performance. Likewise,
recent qualitative research among campus jour-
nalists revealed that self-doubt commonly devel-
ops within competitive journalism environments
where students continuously compare their per-
formance with that of their peers. Such psycholog-
ical barriers may reduce participation, creativity,
and willingness to assume challenging journalistic
tasks unless appropriate mentoring and emotional
support are provided (Alfaro 2025).

The findings also reveal that discouragement
and difficulty in time management constitute sig-
nificant external and personal barriers that impede
competency development. Student journalists of-
ten face competing academic, organizational, and
personal responsibilities, making it difficult to allo-
cate sufficient time for research, writing, editing,
and participation in journalism-related activities.
These findings are consistent with recent phenom-
enological investigations showing that campus
journalists continuously negotiate multiple respon-
sibilities while managing academic expectations,
publication deadlines, leadership roles, and com-
petition requirements. Despite these challenges,
many student journalists gradually develop resil-
ience, adaptability, and organizational skills through
supportive peer networks and effective prioritisation
strategies (Dasalla and Protacio 2025).

An equally significant contribution of the
present study is the identification of participants’
adaptive responses to these impediments. Al-
though the narratives revealed multiple barriers to
competency development, they simultaneously
demonstrated that these obstacles are not insur-
mountable. Participants described several coun-
termeasures, including engaging in supportive
academic and peer environments, participating in
available training programs, and practicing priori-
tization and strategic planning. These coping mech-
anisms suggest that competency development is
a dynamic and developmental process resulting
from continuous interaction between personal agen-
cy and institutional support. Rather than viewing
challenges solely as constraints, the findings indi-
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cate that appropriately designed mentoring sys-
tems, sustained professional development oppor-
tunities, collaborative learning communities, and
responsive institutional policies can transform these
barriers into opportunities for professional growth.
Therefore, journalism education programs should
adopt a holistic approach that simultaneously
develops technical competence, psychological resil-
ience, leadership capacity, and professional identity
among aspiring journalists.

DISCUSSION
Hindering Factors

For each descriptive category presentation, the
following is an in-depth discussion focusing on
the core category.

Self-doubt

Self-doubt refers to the lack of confidence in
one’s abilities, skills, and decisions. It can manifest
as constant second-guessing, fear of criticism, or
hesitation to put one’s work out into the world.
One of the most significant internal challenges ex-
perienced by the informants was self-doubt. This
psychological barrier can significantly impede the
growth and development of budding journalists,
as consistently reflected in their narratives. Justin
was expressive when he explained how self-doubt
disrupted his writing process:

“When I doubt myself, I lose focus. It makes it
even harder for me to write.”

‘When further asked when he first experienced
self-doubt, he shared:

“I used to think it was easy. I was encouraged
by a classmate to join the student publication,
and during the recruitment, I thought it was like
an audition, so I submitted my article. They liked
it, so I got in. But in my experience as a member of
the school publication, there were times when [
doubted if I could really write. If I could keep up
with the other members of the school publication.
Self-doubt is always there, but it is up to us how
we manage it.”

Justin’s account demonstrates that self-doubt
is not merely an emotional response to failure but
an integral part of developing a journalistic identi-
ty. Although he initially perceived journalism as
manageable, his exposure to authentic newsroom
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expectations, editorial scrutiny, and comparisons
with more experienced writers challenged his con-
fidence. Such experiences illustrate that competen-
cy development in journalism is neither immediate
nor linear. Rather, aspiring journalists continually
negotiate their confidence while learning to meet
increasingly demanding professional expectations.

Interestingly, not all participants viewed self-
doubt as entirely detrimental. Angeli, Nik, and Chu
claimed that self-doubt eventually became a source
of motivation. For them, recognizing and confront-
ing their insecurities encouraged continuous learn-
ing and personal improvement, enabling them to
navigate their journey toward becoming compe-
tent journalists. Their experiences suggest that self-
doubt can function as a developmental mecha-
nism that encourages greater perseverance, reflec-
tion, and self-improvement rather than simply
hindering professional growth.

This finding corroborates the work of Burson
and Dweck (2013), who argued that self-doubt may
become a motivating force among academically
inclined students by encouraging them to chal-
lenge themselves and exert greater effort toward
achieving their goals. Likewise, Roberts and Woods
(2016) reported that students who experience self-
doubt often devote greater attention and effort to
academic tasks because they become more con-
scious of the need to improve their performance.
Collectively, these earlier studies suggest that self-
doubt does not invariably undermine achievement;
rather, its influence depends on how learners
respond to feelings of uncertainty.

The present findings, however, extend these
earlier perspectives by demonstrating that within
journalism education, self-doubt operates as a con-
tinuous developmental process rather than a tem-
porary psychological condition. The participants
did not simply experience occasional uncertainty;
instead, they repeatedly confronted self-doubt
while producing news stories, receiving editorial
feedback, and comparing themselves with more
experienced writers. These recurring experiences
gradually shaped their confidence, resilience, and
professional identity. Thus, self-doubt emerged not
only as a hindering factor but also as an important
catalyst for reflective learning and competency
development.

Recent scholarship further reinforces this in-
terpretation. A study by Baleytiené (2025) empha-
sized that contemporary journalism increasingly
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requires self-efficacious professionals who can
confidently exercise editorial judgment, adapt to
technological changes, and maintain ethical stan-
dards amid rapidly evolving media environments.
The study argues that confidence in one’s profes-
sional capability is fundamental to responsible jour-
nalism because journalists constantly make com-
plex decisions under conditions of uncertainty.
Consequently, journalism education should inten-
tionally cultivate students’ confidence alongside
technical competencies to prepare them for the
realities of professional practice.

Similarly, recent educational research demon-
strates that self-efficacy is closely associated with
students’ psychological resilience and their capac-
ity to overcome academic challenges. Xu (2025)
found that learners with stronger self-efficacy ex-
hibited greater resilience because they were better
able to regulate anxiety and adapt to demanding
learning situations. These findings suggest that
although self-doubt may initially weaken confi-
dence, educational experiences that strengthen self-
efficacy and emotional regulation enable learners to
transform uncertainty into resilience and sustained
academic engagement.

Furthermore, contemporary studies indicate
that learners’ confidence is strengthened through
supportive learning environments that promote self-
regulation, mindfulness, and psychological well-
being. Such environments encourage students to
view mistakes and criticism as opportunities for
growth rather than evidence of incompetence, there-
by fostering greater academic self-efficacy and
persistence (Shareefa et al. 2025). This perspective
closely aligns with Justin’s realization that “self-
doubt is always there, but it is up to us how we
manage it,” highlighting that the successful devel-
opment of journalistic competence depends not
on eliminating self-doubt but on learning how to
respond to it constructively.

Viewed collectively, the narratives of the par-
ticipants and the contemporary body of literature
suggest that self-doubt should not be regarded
solely as a psychological obstacle. Instead, it rep-
resents a critical stage in the formation of profes-
sional journalists, during which aspiring writers
evaluate their capabilities, refine their skills, and
gradually construct a stronger sense of profes-
sional identity. The findings therefore underscore
the importance of journalism educators creating
supportive editorial environments characterized by
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constructive feedback, reflective practice, mentor-
ing, and authentic writing experiences. Such learn-
ing environments may enable student journalists
to transform self-doubt from a hindering factor into
a driving force for continuous professional growth,
thereby contributing to the development of the
competencies necessary for effective and ethical
journalism.

Inadequate Training

Inadequate training also surfaced in the narra-
tives of the informants as a significant factor that
hindered the development of their competencies
in journalism. This factor refers to the lack of ade-
quate education, structured training, and mean-
ingful exposure to the knowledge, skills, and pro-
fessional experiences necessary for competent jour-
nalistic practice. The transition from an aspiring
writer to a professional journalist is a complex and
multifaceted process that requires continuous
learning, guided practice, and authentic newsroom
experiences. Consequently, inadequate training lim-
its not only the acquisition of technical competen-
cies but also the development of confidence, critical
thinking, ethical decision-making, and professional
identity.

PB shared that during her secondary school-
ing, opportunities to participate in journalism train-
ing and seminars were extremely limited.

“There were rarely any training and seminars
about journalism back then.”

She further explained:

“Before the DSPC, which is a contest about
Journalism, writing, and broadcasting, we should
have already had training and seminars. I wished
we could attend training back then, but they were
really rare. Aside from the high cost, sometimes
the training was far away. So, what usually hap-
pened was our coaches were the ones teaching
us. For me, it is still different when you attend
seminars and training outside because, of course,
we would learn new styles and approaches. That
is what we lacked.”

PB’s narrative illustrates that the challenge was
not merely the absence of training but the unequal
accessibility of professional learning opportuni-
ties. Financial constraints, geographical distance,
and the scarcity of organized journalism programs
limited her exposure to contemporary journalistic
practices. Although school advisers attempted to
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compensate by mentoring student journalists lo-
cally, PB recognized that external seminars offered
broader perspectives, innovative writing tech-
niques, and opportunities to learn from experienced
practitioners. Her experience suggests that com-
petency development is strengthened through di-
verse learning environments that expose aspiring
journalists to multiple approaches to reporting,
writing, and news production.

Clark similarly highlighted the inequitable dis-
tribution of training opportunities within school
publications. Although journalism seminars were
available in his school, participation was largely
restricted to student leaders.

“Perhaps if it was a priority for all members of
the school publication back then to attend semi-
nars, I would be a better writer. I would have
learned more.”

Clark’s experience demonstrates that institu-
tional practices may unintentionally create dispar-
ities in competency development. Restricting pro-
fessional development opportunities to editorial
officers limits the growth of contributing writers
who likewise require systematic training to refine
their journalistic skills. His reflection further sug-
gests that competency development should be
viewed as a collective educational responsibility
rather than a privilege reserved for a select group
of student leaders.

Although the participants described different
educational contexts, they consistently identified
inadequate training as a major obstacle to devel-
oping journalistic competence. Their narratives
reveal that competency development depends not
solely on classroom instruction but also on sus-
tained engagement in authentic learning experi-
ences such as journalism workshops, writing clin-
ics, newsroom simulations, press conferences,
competitions, mentoring, and interactions with prac-
ticing journalists. These experiences provide op-
portunities for aspiring journalists to refine their
technical abilities while simultaneously developing
professional confidence and ethical judgment.

The importance of training in competency de-
velopment has long been emphasized in educa-
tional and professional learning literature. Bandu-
ra (1986) argued that competence develops
through repeated mastery experiences that
strengthen individuals’ beliefs in their capabilities.
Earlier educational research likewise demonstrat-
ed that inadequate training may weaken students’
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confidence, reduce mastery of essential compe-
tencies, and adversely affect long-term academic
and professional success (Brookhart 2001). While
these foundational studies remain relevant, the
rapidly evolving media landscape necessitates a
broader understanding of journalism training than
traditional instruction alone.

The present findings extend this body of schol-
arship by demonstrating that inadequate training
influences multiple dimensions of journalism com-
petency. Rather than affecting only writing profi-
ciency, insufficient training limited participants’
investigative skills, source verification, interview-
ing techniques, ethical decision-making, critical
thinking, and adaptability to professional news-
room practices. This broader interpretation is
reflected in Anj’s observation:

“It is not just about learning how to write in
the training; we also need to learn how to verify
information, how to qualify who should be inter-
viewed for a particular issue, and the strategies
that can be applied to make our write-up more
credible.”

Anj’s statement highlights the evolving nature
of journalism education, where competence extends
beyond writing mechanics to include information
verification, ethical reporting, source evaluation,
and credibility assessment. These competencies
have become increasingly essential in contempo-
rary journalism because journalists operate within
an information environment characterized by mis-
information, artificial intelligence, user-generated
content, and rapidly changing digital technologies.
Consequently, journalism training must prepare
students not only to produce stories but also to eval-
uate information critically and uphold professional
standards of accuracy and accountability.

Recent scholarship strongly supports this in-
terpretation. Jiang and Rafeeq (2025) argued that
journalism education across Asia is undergoing
substantial curricular transformation to respond
to technological innovations and changing news-
room demands. Their analysis of journalism pro-
grams revealed that contemporary curricula in-
creasingly emphasize experiential learning, digital
competencies, ethical reasoning, interdisciplinary
collaboration, and continuous curriculum innova-
tion to prepare graduates for rapidly evolving pro-
fessional environments. The authors further con-
tend that journalism education should integrate
practical experiences with emerging technologies rath-
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er than relying solely on conventional classroom in-
struction.

Similarly, Babacan (2025) emphasized that jour-
nalism education should provide students with
authentic opportunities to develop competencies
in artificial intelligence, digital journalism, multime-
dia storytelling, and data-driven reporting. The study
found that journalism programs that rely predomi-
nantly on theoretical instruction often leave gradu-
ates insufficiently prepared for the realities of con-
temporary newsrooms, thereby underscoring the
importance of practical and competency-based training
throughout journalism education.

These contemporary perspectives deepen the
interpretation of the participants’ experiences. PB’s
and Clark’s narratives suggest that inadequate
training was not simply characterized by the ab-
sence of seminars but by limited opportunities to
engage in authentic professional learning that de-
velops confidence, adaptability, and higher-order
journalistic competencies. Their experiences there-
fore extend previous literature by illustrating how
structural inequalities in access to training can in-
fluence the trajectory of professional development
among aspiring journalists.

The participants’ narratives also reveal that
competency development is a continuous process
that extends beyond formal schooling. Jolens re-
flected on the importance of lifelong learning after
entering the profession:

“When I first started at my job, I knew I had a
lot to learn. What I did was attend online training
and seminars. Online training was available during
the pandemic.”

Jolens’ experience demonstrates that profes-
sional competency continues to evolve through
self-directed learning and continuing professional
development. Her initiative to participate in online
seminars illustrates how emerging learning plat-
forms may compensate for earlier limitations in for-
mal journalism education. At the same time, her
narrative suggests that aspiring journalists should
be encouraged to cultivate lifelong learning habits that
enable them to respond effectively to technological
innovations and evolving professional standards.

Overall, the findings suggest that inadequate
training should not be understood merely as the
absence of instructional activities. Rather, it repre-
sents a structural constraint that limits aspiring
journalists’ opportunities to develop technical ex-
pertise, ethical competence, critical thinking, pro-
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fessional confidence, and adaptive learning capac-
ities. Consistent with recent developments in jour-
nalism education, the findings underscore the need
for journalism programs to provide equitable ac-
cess to sustained, competency-based, and experi-
ential learning opportunities through mentoring,
newsroom simulations, multimedia production, dig-
ital verification training, and continuous professional
development.

Unfit Mentors

A mentor is someone who provides guidance,
encouragement, and professional support to a less
experienced individual. Within journalism, mentors
are expected to facilitate the development of tech-
nical competencies, professional ethics, critical
thinking, and journalistic identity by sharing their
knowledge and practical experiences. However, the
findings of this study reveal that mentorship can
become a hindering factor when mentors lack the
professional expertise, disciplinary preparation, or
practical experience necessary to guide aspiring
journalists effectively. Rather than facilitating com-
petency development, mismatched mentors may
inadvertently restrict students’ learning opportuni-
ties, weaken their confidence, and limit their exposure
to authentic journalistic practices.

Asrevealed in the narratives of the informants,
several participants considered mismatched men-
tors as one of the major factors that hindered the
development of their competencies in journalism.
Doll, an AB Mass Communication graduate, delib-
erately enrolled in a university with the expecta-
tion that she would learn from experienced journal-
ism practitioners. Instead, she expressed disap-
pointment with the limited presence of journalism
professionals among the faculty.

“That is why I enrolled in Mass Communica-
tion to further enhance my writing skills. However,
I have to admit, there’s a lack of journalists teach-
ing in the university. There’s a shortage of experts
in the field. I was expecting practicing journalists
to be our professors, but most of the semesters, our
teacher wasn't really a journalist.”

Doll’s experience illustrates that students as-
sociate effective mentorship not merely with class-
room instruction but with authentic professional
expertise. Her expectations reflect the belief that
journalism educators who possess substantial
newsroom experience are better positioned to
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bridge theoretical knowledge with the realities of
professional journalistic practice. The absence of
practitioner-mentors consequently limited her op-
portunities to acquire industry-based insights,
newsroom culture, and contemporary reporting
practices that are difficult to develop through
theoretical instruction alone.

Similarly, Anj emphasized that the mismatch
between teachers’ academic preparation and the
subjects they handled affected her expectations
regarding the quality of journalism education.

“Our teacher for the foundation subjects was
also our teacher for the major subjects. My teach-
er didn't graduate with a degree in journalism.
Her course was different from mine, but she was
our teacher for the major subjects. I was some-
what disappointed because, for instance, I know
that for nursing students, their teachers for their
major subjects are nurses or doctors. I expected
the same for our course.”

Anj’s reflection demonstrates that students
perceive disciplinary expertise as an important com-
ponent of effective mentoring. Her comparison with
other professional programs suggests that jour-
nalism students likewise expect mentors who pos-
sess specialized educational preparation and prac-
tical experience in their discipline. Such expecta-
tions underscore the importance of mentor credibil-
ity in fostering students’ confidence and facilitating
meaningful competency development.

PB echoed similar concerns regarding the lim-
ited number of qualified faculty members available
throughout her undergraduate education.

“I'wish we had more than just one teacher back
then. From my second year in college until I graduat-
ed, I only had one or two teachers for all my major
subjects. One of them didn't even graduate with a
degree in journalism or mass communication. I wish
my teacher back then really had a solid foundation
in the principles of journalism. Because, in my opin-
ion, it seemed like the only qualification for her to
teach our major subjects was that she was an adviser
Jor the school publication.”

PB’s narrative suggests that effective mentorship
extends beyond supervising student publications.
‘While serving as a publication adviser may provide
valuable instructional experience, participants believed
that formal academic preparation and professional jour-
nalism experience provide mentors with broader per-
spectives, deeper disciplinary knowledge, and richer
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professional insights that strengthen students’
learning experiences.

The findings support Parsloe’s (2009) defini-
tion of mentoring as a process of supporting indi-
viduals in managing their own learning, maximiz-
ing their potential, developing their competencies,
and becoming the professionals they aspire to be.
Crisp and Cruz (2009) described mentoring as a
developmental relationship that promotes person-
al growth, professional achievement, psychoso-
cial support, and reciprocal learning experiences
between mentors and mentees.

While these foundational perspectives empha-
size the positive influence of mentoring, the present
findings extend the literature by demonstrating that
mentorship is effective only when mentors pos-
sess the appropriate disciplinary expertise and pro-
fessional competence required by the field. The
participants’ narratives indicate that the issue was
not simply the availability of mentors but the align-
ment between mentors’ qualifications and the pro-
fessional competencies expected in journalism ed-
ucation. Consequently, mentorship quality should
be evaluated not only in terms of interpersonal
support but also in terms of mentors’ capacity to
provide authentic professional guidance grounded
in contemporary journalistic practice.

Recent scholarship reinforces this interpreta-
tion. Mullen (2025) argues that effective mentor-
ing in higher education requires mentors whose
expertise, professional identity, and disciplinary
knowledge align with the developmental needs of
learners. Rather than functioning solely as aca-
demic advisers, mentors should facilitate profes-
sional socialization, reflective practice, competen-
cy development, and career preparation through
meaningful and sustained interactions. This perspec-
tive suggests that mentoring relationships are most
productive when mentors possess the knowledge,
experience, and professional credibility necessary to
guide students toward their desired careers.

The findings likewise resonate with contem-
porary discussions on journalism education, which
emphasize the increasing importance of practitio-
ner-informed instruction as journalism adapts to
technological innovation, artificial intelligence,
multimedia storytelling, and rapidly changing news-
room practices. Recent studies argue that journal-
ism educators should integrate industry experience,
experiential learning, and authentic newsroom prac-
tices into teaching to ensure that graduates ac-
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quire competencies aligned with contemporary
professional expectations. Such integration en-
ables students to develop not only technical writ-
ing skills but also editorial judgment, ethical rea-
soning, digital literacy, and professional adaptability
necessary for modern journalism.

The present study therefore contributes a more
nuanced understanding of mentorship within jour-
nalism education. Rather than viewing mentors
solely as sources of encouragement, the findings
demonstrate that mentor—mentee compatibility,
disciplinary expertise, and professional experience
significantly influence the development of jour-
nalistic competencies. Participants consistently
associated effective mentorship with exposure to
practicing journalists capable of connecting class-
room instruction with authentic newsroom reali-
ties. This finding suggests that journalism pro-
grams should prioritize recruiting qualified jour-
nalism educators, strengthening faculty profession-
al development, fostering partnerships with media prac-
titioners, and expanding mentorship opportunities
involving experienced journalists.

Overall, the findings indicate that mismatched
mentors represent a structural barrier to compe-
tency development because they may inadvert-
ently limit students’ acquisition of professional
knowledge, confidence, and authentic journalistic
experiences. Establishing mentoring systems that
intentionally match aspiring journalists with qual-
ified educators and experienced media practitio-
ners may therefore strengthen competency devel-
opment, facilitate professional identity formation,
and better prepare future journalists for the in-
creasingly complex demands of the contemporary
media industry.

Discouragement

Discouragement from others emerged as an-
other significant factor that hindered the develop-
ment of the participants’ competencies in journal-
ism. Discouragement may take various forms, in-
cluding negative comments, criticism, skepticism,
or the absence of emotional support from family
members, peers, teachers, and significant others.
During the formative stages of becoming a jour-
nalist, such experiences may diminish self-confi-
dence, weaken motivation, and create uncertainty
regarding one’s ability to succeed in the profes-
sion. As the narratives of the participants reveal,
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however, discouragement did not invariably termi-
nate their aspirations. Rather, many transformed
these adverse experiences into opportunities for
resilience, perseverance, and personal growth.

For Nik, discouragement was an inevitable part
of the journey toward becoming a writer. Instead
of allowing negative remarks to weaken his determi-
nation, he perceived them as a source of motivation.
He explained:

“Not everyone will be supportive of what we
want. Sometimes, those closest to us are the ones
who will discourage us. In my experience, I had
friends who told me that I wasn’t good at writing.
That was the time when I was auditioning to be
part of the school publication.”

Reflecting on this experience, Nik emphasized:

“It is important to not let it stop you from
achieving your goals.”

Nik’s account demonstrates that external criti-
cism does not necessarily impede competency
development. Rather, its influence depends large-
ly on how individuals interpret and respond to
discouraging experiences. Instead of internalizing
his friends’ negative comments as evidence of in-
competence, Nik viewed them as challenges that
strengthened his determination to improve. His
experience reflects the notion that resilience en-
ables individuals to reinterpret adversity as an
opportunity for growth rather than as a reason to
abandon their aspirations. As Amoadu et al. (2025)
argued, academically resilient learners remain com-
mitted to their goals because they perceive set-
backs as developmental experiences that strength-
en persistence and motivation rather than diminish
them.

Similarly, Chu acknowledged that discourage-
ment initially affected her confidence but eventu-
ally became a source of personal strength.

“Maybe if I had listened to them, I wouldn't
have become a writer. At first, [ was starting to
believe them that maybe I couldn’t do it, but even-
tually, 1 still tried. I thank the Lord because He
gave me the confidence to face it.”

Chu’s reflection illustrates the dynamic process
through which aspiring journalists negotiate self-
belief. Her narrative suggests that discouragement
initially generated uncertainty regarding her capa-
bilities; however, sustained perseverance and faith
enabled her to regain confidence and continue
pursuing journalism. This finding supports the
work of Xu (2025), who found that learners with
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stronger self-efficacy and effective emotional reg-
ulation demonstrate greater psychological resil-
ience when confronted with academic challenges.
Likewise, Shareefa et al. (2025) reported that sup-
portive psychological resources, including self-
regulation and positive coping strategies, strength-
en learners’ academic self-efficacy and persistence
despite experiencing criticism or failure. Together,
these studies reinforce the present finding that
confidence is not an innate characteristic but a
developmental capacity strengthened through
overcoming adversity.

Like some of the other participants, Doll expe-
rienced discouragement within her own family. She
recounted:

“I really wanted to be a part of the school
publication. I tried to audition, but even before 1
started, I seemed to hear again what my father
told me, that I wouldn’t gain anything by joining
the school publication. What he wanted back then
was for me to just focus on my subjects. I was weak
in math, so just to motivate myself to study, I want-
ed to at least be a part of the school publication.
I still got into the student publication. It continued
until I graduated.”

Doll’s experience demonstrates that discour-
agement from significant family members may cre-
ate emotional conflict during career exploration.
Nevertheless, rather than abandoning her aspira-
tions, she chose to participate in the student pub-
lication, where she gradually developed her jour-
nalistic competencies. Her narrative illustrates that
professional identity develops through continu-
ous negotiation between personal aspirations and
external expectations. Participation in journalism
activities became not only a means of improving
her writing skills but also an avenue through which
she affirmed her capability despite receiving dis-
couraging messages from her family.

Several participants likewise reported that pa-
rental discouragement was primarily influenced by
perceptions of journalism as a financially unstable
profession. Justin shared:

“I really pushed to enroll in AB Mass Com-
munication. Atfirst, my parents, especially my mom,
were really against it. They said that journalists
don’t earn much. That stuck with me, but I still
wanted to pursue my passion. I love writing, and
they used to say that you should take a course
that aligns with your interests so you won't have
a hard time in college.”
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Similarly, Angeli explained:

“My father didn’t want me to take up journal-
ism as my course. He said I should become a nurse
so I can work abroad. He said that if I become a
reporter, I would earn only a little.”

The narratives of Justin and Angeli suggest
that discouragement was not rooted in a lack of
confidence in their abilities but rather in parents’
concerns regarding financial security and career
stability. Such perceptions reflect broader socio-
economic realities in which career decisions are
frequently influenced by employment opportuni-
ties and expected income. Nevertheless, both par-
ticipants chose to pursue journalism because of
their intrinsic passion for writing. Their experienc-
es demonstrate that vocational commitment may
outweigh external pressures when individuals pos-
sess a strong sense of purpose and professional
identity.

The present findings support previous litera-
ture emphasizing the influence of social support
on students’ motivation and persistence while ex-
tending existing scholarship by demonstrating that
discouragement may simultaneously function as
both a hindering factor and a catalyst for compe-
tency development. Although discouragement ini-
tially generated uncertainty among the participants,
their eventual persistence illustrates the dynamic
relationship between adversity, resilience, and pro-
fessional identity formation. This observation is
consistent with Amoadu et al. (2025), who argued
that resilient learners are more likely to sustain ac-
ademic engagement despite experiencing adverse
circumstances because they reinterpret challeng-
es as opportunities for learning and self-improve-
ment. Likewise, recent evidence indicates that re-
silience, psychological resources, and intrinsic
motivation significantly contribute to sustained
academic engagement even when learners encounter
repeated setbacks (Bagdpifiniené et al. 2025).

The findings further contribute to contempo-
rary discussions on journalism education by dem-
onstrating that aspiring journalists frequently con-
front discouragement from multiple social contexts,
including peers, parents, and significant others.
Unlike previous studies that primarily examine dis-
couragement as a barrier to educational persistence,
the present study reveals that participants active-
ly reconstructed these negative experiences into
motivational resources that strengthened their
determination to succeed. This finding enriches
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current scholarship by suggesting that resilience
among aspiring journalists develops not in the
absence of adversity but through continuous en-
gagement with criticism, rejection, and conflicting
social expectations.

Viewed collectively, the participants’ narratives
indicate that discouragement should not be un-
derstood solely as an obstacle to competency de-
velopment. Rather, it represents a developmental
experience through which aspiring journalists clar-
ify their professional goals, strengthen their resil-
ience, and cultivate a deeper commitment to jour-
nalism. The findings therefore underscore the im-
portance of journalism educators, advisers, and
mentors in creating supportive learning environ-
ments characterized by constructive feedback,
encouragement, reflective practice, and mentoring
relationships. Such educational environments may
enable aspiring journalists to transform discour-
agement into a source of motivation, thereby fos-
tering the competencies, confidence, and profes-
sional identity required for successful and ethical
journalistic practice.

Difficulty in Time Management

Difficulty in time management likewise emerged
as one of the hindering factors that influenced the
development of the participants’ competencies in
journalism. The journey from student journalist to
professional journalist requires individuals to bal-
ance multiple academic, professional, and person-
al responsibilities while continuously developing
essential journalistic competencies. Journalism is
inherently characterized by strict deadlines, un-
predictable assignments, and rapidly changing
news environments that demand effective prioriti-
zation, organization, and adaptability (Keeble and
Tulloch 2018). Consequently, ineffective time man-
agement may limit opportunities to refine writing
skills, conduct thorough research, participate in
journalistic activities, and engage in reflective learn-
ing experiences that are fundamental to professional
growth (Wenger 2019).

Among the participants, Phoebe vividly de-
scribed how balancing academic responsibilities
and employment became one of the greatest chal-
lenges during her formative years as a journalist.
She shared:

“I was a working student during my time in
college, as I needed to financially support my
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education. My circumstances were challenging
at that time due to being an irregular student,
primarily because I was a transferee. My employ-
ment involved contributing news content to a ra-
dio station. Iwas responsible for generating news
items that the radio anchor would mention on air.
While I found satisfaction in my responsibilities at
that point, the situation was difficult due to the
division of my time between work and studies.”

Phoebe’s narrative illustrates that time manage-
ment extends beyond merely organizing daily
schedules. Her experience reflects the realities faced
by many aspiring journalists who simultaneously
fulfill academic requirements, employment respon-
sibilities, and professional aspirations. The com-
peting demands of work and education required
her to make continuous decisions regarding the
allocation of time and effort, demonstrating that
competency development often occurs within com-
plex personal and socioeconomic circumstances.
Rather than simply delaying skill acquisition, these
competing responsibilities challenged her capaci-
ty to participate fully in journalism-related learning
experiences while maintaining satisfactory academic
performance.

Despite these challenges, Phoebe demonstrat-
ed remarkable perseverance. Her experience reveals
that managing multiple responsibilities strengthened
rather than diminished her commitment to journal-
ism. The necessity of balancing work and study
cultivated resilience, discipline, and adaptability—
qualities that later became valuable professional
competencies. Her narrative suggests that effective
journalists develop not only technical expertise but
also the capacity to manage competing priorities in
demanding professional environments.

Deeply rooted in her convictions, Phoebe con-
sistently regarded writing as her lifelong passion.
Her determination to continue pursuing journal-
ism despite considerable personal challenges il-
lustrates that intrinsic motivation served as a pro-
tective factor against the adverse effects of time
constraints. This finding aligns with Amoadu et al.
(2025), who reported that intrinsically motivated
and academically resilient learners remain engaged
despite demanding circumstances because they
perceive challenges as opportunities for growth
rather than barriers to achievement. Likewise,
Bagdsifinieng et al. (2025) found that resilience en-
ables university students to sustain academic en-
gagement even when confronted with competing
responsibilities and persistent stressors.
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The present findings also extend previous schol-
arship on time management in journalism educa-
tion. While Keeble and Tulloch (2018) and Garrison
(2019) emphasized the importance of effective time
management for meeting professional deadlines and
adapting to newsroom demands, the experiences of
the participants demonstrate that time management
should also be understood as a developmental com-
petency that influences opportunities for experien-
tial learning, professional networking, and compe-
tency acquisition. Phoebe’s experience illustrates
that aspiring journalists who must simultaneously
fulfill educational and economic responsibilities may
encounter fewer opportunities to participate in
journalism seminars, competitions, newsroom activ-
ities, and mentoring experiences that are essential to
professional development.

Bagdpitiniené et al. (2025) emphasized that uni-
versity students who possess strong personal and
study-related resources—including self-efficacy,
resilience, and effective self-management strate-
gies—exhibit higher levels of academic engagement
and psychological well-being. These findings sug-
gest that effective time management should be
viewed not merely as a productivity strategy but as
a fundamental competency that promotes academic
resilience, lifelong learning, and career readiness.

The findings likewise highlight the relationship
between time management and professional iden-
tity formation. Phoebe’s experience demonstrates
that aspiring journalists often acquire valuable pro-
fessional characteristics-including resilience, re-
sponsibility, adaptability, and perseverance-
through the process of negotiating competing
academic and occupational demands. Rather than
functioning solely as an obstacle, time-management
challenges became a developmental experience that
prepared her for the realities of professional journal-
ism, where multiple assignments, strict deadlines,
and unpredictable events are commonplace.

Overall, the findings suggest that difficulty in time
management should not be interpreted solely as an
individual weakness but as a contextual challenge
shaped by academic demands, employment obliga-
tions, and socioeconomic realities. Consistent with
recent developments in higher education, journalism
programs should provide students with opportuni-
ties to develop self-regulation, time-management strat-
egies, reflective practice, and workload management
alongside technical journalistic competencies.
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Counter Measures

The following is an in-depth discussion focusing
on the core category of counter measures.

Engaging in Supportive Academic and
Peer Environment

One of the most significant countermeasures
employed by the participants in overcoming the
hindering factors associated with competency de-
velopment was engaging in a supportive academ-
ic and peer environment. Such environments pro-
vide emotional encouragement, constructive feed-
back, collaborative learning opportunities, and
meaningful social interactions that enable aspiring
journalists to strengthen their confidence and con-
tinuously improve their professional competen-
cies. Within journalism education, where students
are frequently exposed to criticism, tight deadlines,
and demanding performance expectations, sup-
portive academic communities become essential
in sustaining motivation and fostering resilience.

For Klaus, the encouragement he received from
his peers became an important source of emotion-
al support whenever he experienced self-doubt.
He shared:

“When I lose confidence in myself, I mingle
with my friends. They are the ones motivating me
especially when I'm feeling down.”

Klaus’ narrative illustrates that peer relation-
ships extend beyond social companionship and
function as an important psychological resource
that strengthens confidence and promotes persis-
tence. Rather than confronting self-doubt in isola-
tion, he deliberately sought encouragement from
his peers, allowing him to regain motivation and
continue developing his journalistic competencies.
His experience demonstrates that supportive peer
interactions contribute to emotional well-being,
which subsequently enhances learners’ willing-
ness to engage in challenging journalistic tasks.

Another participant similarly emphasized that
interacting with fellow student journalists during
seminars strengthened both confidence and
professional learning. She explained:

“When I attend seminars, I make an effort to
mingle with people. I know that we are all writers
from different schools. When I talk to them, I gain
confidence. We chat about how they work on their
school publications.”
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This narrative suggests that professional learn-
ing occurs not only through formal instruction but
also through meaningful interactions with peers
who share similar interests and experiences. En-
gaging with student journalists from different in-
stitutions exposed the participant to diverse jour-
nalistic practices, editorial strategies, and writing
approaches, thereby enriching her understanding
of journalism beyond the classroom. These inter-
actions also strengthened her confidence by al-
lowing her to recognize that many aspiring jour-
nalists encounter similar challenges during their
professional development.

Clark likewise described how participation in
the student publication transformed his social and
academic experiences.

“Atfirst, when I was in my first year of college,
I was shy. I didn't interact much with my fellow
students in the department, but I promised myself
that I have to ace my college years. I shouldn’t
waste this.”

Clark’s reflection demonstrates that participa-
tion in student journalism fostered not only tech-
nical competency but also social confidence and
professional engagement. Becoming part of the
student publication provided opportunities to col-
laborate with peers, communicate effectively, and
gradually develop interpersonal skills that are in-
dispensable in journalism. His experience suggests
that supportive academic communities facilitate
both personal growth and competency develop-
ment by encouraging students to actively participate
in authentic journalistic activities.

The present findings support the proposition
of Deci and Ryan (2012) that supportive interper-
sonal relationships satisfy learners’ psychological
needs for relatedness and competence, thereby
strengthening intrinsic motivation and sustained
engagement. Likewise, Cuseo et al. (2007) argued
that supportive academic environments enhance
students’ academic persistence by fostering col-
laboration, mentoring, and a strong sense of be-
longing within educational communities. While
these foundational studies underscore the value
of supportive learning environments, the present
findings extend their perspectives by demonstrat-
ing that peer support within journalism education
contributes not only to academic persistence but
also to the formation of professional identity and
journalistic confidence.
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Recent scholarship further reinforces these find-
ings. Bagdpiliniené et al. (2025) reported that sup-
portive peer relationships and positive academic
environments significantly enhance students’ ac-
ademic engagement by strengthening resilience
and psychological well-being. Students who per-
ceive greater support from peers and educators
are better able to manage academic stress, remain
committed to their goals, and sustain active partic-
ipation in learning activities. Similarly, Amoadu et
al. (2025) found that social support and academic
resilience jointly predict students’ engagement
because supportive educational environments
encourage learners to interpret challenges as op-
portunities for personal and professional growth
rather than as barriers to success.

Within journalism education specifically, recent
scholarship emphasizes that collaborative learn-
ing environments have become increasingly im-
portant as journalism evolves toward multidisci-
plinary, digitally connected, and technology-driv-
en professional practice. Jiang and Rafeeq (2025)
argued that journalism programs should cultivate
collaborative learning cultures where students ex-
change ideas, participate in experiential learning,
and receive continuous feedback from peers and
mentors. Such environments enable aspiring jour-
nalists to develop communication skills, editorial
judgment, ethical reasoning, and professional
adaptability while simultaneously strengthening
their confidence and readiness for contemporary
newsroom practice.

The findings of the present study therefore
contribute a broader understanding of supportive
academic and peer environments within journal-
ism education. Rather than functioning merely as
sources of emotional encouragement, these envi-
ronments serve as developmental spaces where
aspiring journalists collaboratively construct pro-
fessional knowledge, refine technical competen-
cies, strengthen resilience, and cultivate their jour-
nalistic identity. The participants’ experiences dem-
onstrate that competency development is funda-
mentally a social process in which meaningful in-
teractions with peers and educators enhance both
individual learning and professional growth.

The findings suggest that engaging in sup-
portive academic and peer environments represents
an effective countermeasure against self-doubt,
discouragement, inadequate training, and other
barriers encountered throughout the journey to-
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ward becoming a professional journalist. Journal-
ism educators should therefore foster inclusive
learning communities characterized by construc-
tive feedback, collaborative learning, mentoring,
reflective dialogue, and authentic newsroom experi-
ences. Such educational environments not only
strengthen students’ journalistic competencies but
also promote resilience, confidence, and lifelong
professional learning necessary for successful practice
in an increasingly dynamic media landscape.

Joining in Available Training Programs

Actively participating in available training pro-
grams emerged as one of the most effective coun-
termeasures employed by the participants to over-
come the hindering factors that impeded the de-
velopment of their competencies in journalism.
While inadequate training and limited access to
qualified mentors constrained their learning expe-
riences, the participants demonstrated initiative by
seeking alternative opportunities for professional
growth through journalism seminars, workshops,
conferences, and specialized training programs. Such
experiences supplemented formal classroom instruc-
tion by exposing aspiring journalists to current jour-
nalistic practices, emerging technologies, professional
ethics, and authentic newsroom experiences.

The importance of continuous professional
learning is particularly evident in journalism, where
technological innovations, changing audience ex-
pectations, and evolving media platforms contin-
ually redefine the competencies required of practi-
tioners. Consequently, participation in training pro-
grams enables aspiring journalists to update their
knowledge, strengthen technical competencies,
and remain responsive to the changing demands
of the profession. As Hager et al. (2007) argued,
learning extends beyond formal educational set-
tings, and continuous professional development
provides opportunities for individuals to acquire
competencies that cannot always be developed
through classroom instruction alone.

The majority of the participants consistently
identified journalism seminars and professional
training programs as valuable opportunities for
competency development. Justin, in particular,
emphasized his willingness to participate whenever
such opportunities became available.

“When we know that there are seminars, we
really join, especially when we are aware that the
training will offer new concepts.”
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Justin’s statement demonstrates that aspiring
journalists perceive professional learning as a con-
tinuous process rather than a requirement confined
to formal education. His willingness to participate in
journalism seminars reflects a proactive learning ori-
entation characterized by openness to new knowl-
edge, emerging journalistic practices, and innova-
tive approaches to reporting. Rather than passively
accepting the limitations of their formal educational
experiences, participants actively sought opportunities
that would enable them to improve their competencies
and remain professionally relevant.

The findings further suggest that participation
in training programs served not only to strengthen
technical competencies but also to expand partic-
ipants’ professional perspectives. Exposure to ex-
perienced journalists, resource speakers, and fel-
low writers allowed participants to exchange ideas,
compare journalistic practices, and gain insights
into contemporary newsroom expectations. Such
interactions enriched their understanding of jour-
nalism by connecting theoretical concepts ac-
quired in the classroom with authentic profession-
al experiences. Consequently, training programs
functioned not merely as instructional activities
but as communities of practice where aspiring jour-
nalists collaboratively constructed knowledge and
developed professional identity.

The present findings support the work of Hag-
eretal. (2007), who emphasized that lifelong learn-
ing and continuous professional development are
essential components of competency development
because they enable individuals to respond effec-
tively to evolving workplace demands. However,
the present study extends this perspective by dem-
onstrating that, within journalism education, par-
ticipation in available training programs also serves
as a compensatory mechanism through which as-
piring journalists overcome structural limitations
such as inadequate institutional training and limit-
ed access to qualified mentors. Rather than simply
enhancing existing competencies, these training
opportunities allowed participants to acquire
knowledge and experiences that were absent from
their formal educational environments.

Recent scholarship further reinforces this in-
terpretation. Jiang and Rafeeq (2025) argued that
journalism education is undergoing substantial
transformation as institutions respond to rapid tech-
nological advancement, artificial intelligence, and
changing newsroom practices. Their study empha-
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sized that journalism curricula should be comple-
mented by experiential learning opportunities, in-
dustry engagement, professional workshops, and
continuous training to ensure that graduates pos-
sess competencies aligned with contemporary
media environments. Similarly, Babacan (2025) main-
tained that journalism education should integrate
practical training in digital journalism, multimedia
storytelling, artificial intelligence, and data-driven
reporting because contemporary newsrooms increas-
ingly require journalists who possess both technical
expertise and adaptive learning capabilities.

Recent studies likewise indicate that participa-
tion in professional development programs signif-
icantly enhances learners’ confidence, professional
identity, and career readiness. Learners who ac-
tively engage in workshops, conferences, and spe-
cialized training demonstrate greater adaptability,
improved critical thinking, and stronger commit-
ment to lifelong learning because these experienc-
es expose them to authentic professional challeng-
es and emerging industry standards (OECD 2025).
These findings closely correspond with the partic-
ipants’ narratives, which consistently highlight
training programs as valuable avenues for broad-
ening knowledge and refining journalistic compe-
tencies beyond traditional classroom instruction.

Collectively, the findings suggest that joining
available training programs represents more than a
supplementary educational activity; it constitutes
a strategic response to the challenges encountered
throughout the development of journalistic com-
petencies. By actively seeking opportunities for
continuous professional learning, the participants
demonstrated agency, adaptability, and commit-
ment to excellence-qualities that are increasingly
essential in contemporary journalism. The findings
therefore underscore the responsibility of higher
education institutions, media organizations, and
professional journalism associations to expand
access to inclusive, competency-based, and in-
dustry-responsive training programs. Such initia-
tives may strengthen not only aspiring journalists’
technical competencies but also their professional
confidence, adaptability, ethical decision-making,
and readiness to navigate the rapidly evolving
landscape of modern journalism.

Prioritisation and Strategic Planning

Prioritisation and strategic planning emerged
as another important countermeasure employed
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by the participants to overcome the various chal-
lenges encountered throughout the development
of their competencies in journalism. As aspiring
journalists navigated self-doubt, inadequate train-
ing, discouragement, mismatched mentors, and
competing academic responsibilities, they learned
that effectively managing their time and establish-
ing clear priorities enabled them to remain produc-
tive despite demanding circumstances. Journal-
ism is a profession characterized by strict dead-
lines, multiple assignments, and rapidly changing
situations; consequently, the ability to prioritize
responsibilities and plan strategically has become
an indispensable competency for both aspiring
and practicing journalists.

One of the key informants, Klaus, described
how prioritization helped him remain productive
while managing competing responsibilities.

“When racing against time, I need to be able to
identify which task has the highest priority so that
T'won' stress out trying to beat the deadline. Knowing
my priorities makes me even more productive.”

Klaus’ experience illustrates that prioritization
extends beyond simply completing tasks on time.
Rather, it represents a deliberate process of evalu-
ating responsibilities, allocating available resourc-
es, and making informed decisions regarding
which activities require immediate attention. His
narrative demonstrates that strategic prioritization
reduced unnecessary stress while enabling him to
devote greater attention to activities that directly
contributed to the development of his journalistic
competencies. Such experiences suggest that ef-
fective time management serves as both a cognitive
and behavioral strategy that supports sustained
professional growth.

The findings further indicate that prioritization
and strategic planning functioned as self-regula-
tory mechanisms that enabled participants to over-
come barriers encountered throughout their jour-
nalistic journey. Rather than becoming over-
whelmed by multiple academic and professional
responsibilities, the participants developed the
ability to organize their activities, establish realis-
tic goals, and monitor their progress toward com-
petency development. This process allowed them
to remain focused on long-term professional aspi-
rations despite experiencing temporary setbacks,
thereby strengthening both their resilience and
commitment to journalism.
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The present findings support the work of Locke
and Latham (2002), whose Goal-Setting Theory
posits that individuals who establish clear, specif-
ic, and challenging goals demonstrate higher lev-
els of motivation, performance, and persistence.
Likewise, Hawkins (2019) emphasized that prioriti-
zation enables individuals to allocate their time and
resources more effectively, thereby improving pro-
ductivity and reducing work-related stress. While
these foundational studies highlight the impor-
tance of planning and goal setting, the present
study extends their perspectives by demonstrat-
ing that prioritization serves not only as a produc-
tivity strategy but also as a developmental mecha-
nism through which aspiring journalists success-
fully navigate the complex demands of professional
preparation.

Zimmerman and Moylan (2025) argued that stra-
tegic planning enables learners to regulate their
motivation, manage competing responsibilities, and
sustain high levels of performance even under
demanding educational conditions. These findings
suggest that prioritization should be viewed as an
essential component of self-regulated learning that
facilitates both academic success and long-term
professional competency.

The findings also resonate with contemporary
perspectives on journalism education, which em-
phasize that future journalists must possess adap-
tive learning skills in addition to technical compe-
tencies. Jiang and Rafeeq (2025) argued that the
rapidly evolving media landscape requires jour-
nalism graduates who can effectively organize com-
plex tasks, adapt to changing professional de-
mands, and continuously update their competen-
cies throughout their careers. Consequently, stra-
tegic planning has become increasingly important
as journalists navigate digital newsrooms charac-
terized by accelerated news cycles, technological
innovations, multimedia production, and expanding
professional responsibilities.

The experiences of the participants therefore
suggest that prioritization and strategic planning
extend beyond effective time management. Rather,
these strategies enabled them to maintain motiva-
tion, reduce stress, sustain productivity, and con-
tinuously improve their journalistic competencies
despite encountering numerous obstacles
throughout their professional development. Such
findings demonstrate that competency develop-
ment is not determined solely by talent or educa-
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tional opportunities but also by individuals’ ca-
pacity to regulate their own learning and respond
strategically to the demands of journalism.

Overall, the findings indicate that prioritization
and strategic planning constitute powerful coun-
termeasures against the hindering factors identi-
fied in this study. By intentionally organizing their
responsibilities, establishing meaningful goals, and
making informed decisions regarding the alloca-
tion of their time and effort, the participants suc-
cessfully strengthened their competencies while
cultivating resilience, adaptability, and professional
discipline. The findings therefore underscore the
importance of journalism educators integrating in-
struction on self-regulated learning, time manage-
ment, goal setting, and strategic planning into jour-
nalism curricula. Such initiatives may better pre-
pare aspiring journalists to thrive within increas-
ingly dynamic, technology-driven, and professionally
demanding media environments.

CONCLUSION

This study revealed that journalism competen-
cy development is shaped by the interaction of
psychological, educational and social factors. Self-
doubt, inadequate training, unfit mentorship, dis-
couragement, and time constraints emerged as key
barriers that limit confidence, skill acquisition, and
professional growth among aspiring journalists.
These constraints operate within broader institu-
tional and pedagogical conditions that influence
learning outcomes. Despite these challenges, par-
ticipants employed adaptive strategies such as
engaging in supportive environments, participat-
ing in training, and practicing effective time man-
agement. These responses enhanced resilience,
self-efficacy, and competency development. The
findings show that journalism competency devel-
opment is a dynamic process shaped by both con-
straints and agency. They highlight the need for
structured training, effective mentorship, and in-
clusive learning environments to strengthen literacy,
skill development, and professional readiness.

RECOMMENDATIONS

Educational institutions should strengthen
journalism education by implementing structured
and continuous training that integrates language
development, writing practice, and applied learn-
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ing. Publication advisers should be equipped with
relevant professional and pedagogical competence
to provide effective mentorship. Schools should
promote inclusive participation by reducing lan-
guage-based barriers and expanding access to stu-
dent publications. Institutional support mecha-
nisms should address psychological constraints
such as self-doubt and discouragement to sustain
student engagement. Future research should ex-
amine the interaction of linguistic, pedagogical,
and socio-cultural factors using broader and more
diverse samples to enhance the applicability of
findings.

REFERENCES

Alfaro PJT 2025. Construing the worldview of the campus
journalists: A phenomenological study. International Jour-
nal of English Literature and Social Sciences, 10(2): 33-40.

Amoadu M, Hagan JE, Jr Obeng P, Agormedah EK, Srem-Sai
M, Schack T 2025. Academic resilience and motivation
as predictors of academic engagement among rural and
urban high school students in Ghana. Youth, 5(1): 167-
186. https://doi.org/10.3390/youth5010011

Babacan H 2025. Artificial intelligence and journalism edu-
cation in higher education: Curriculum integration and
future competencies. Education Sciences, 15(2). https:/
doi.org/10.3390/educscil 5020052

Bacea JH, Gumanoy AM 2025. News writing formula: Guid-
ing voices of journalism coaches and student-writers. Aloy-
sian Interdisciplinary Journal of Social Sciences, Educa-
tion, and Allied Fields, 1(5): 819-828.

Bagdpitiniené D, Pukauskaité I, Bulotaité L, Sargautyté R
2025. Study and personal resources of university students’
academic resilience and the relationship with positive
psychological outcomes. Frontiers in Psychology, 16:
1517359. https://doi.org/10.3389/fpsyg.2025.1517359

Baleytiené A 2025. Strengthening responsible journalism
through self-efficacious learning-oriented media literacy
interventions. Media and Communication, 13: Article
9038. https://doi.org/10.17645/mac.9038

Bandura A 1986. Social Foundations Of Thought And Ac-
tion: A Social Cognitive Theory. Prentice-Hall.

Bandura A 1997. Self-Efficacy: The Exercise of Control. New
York, USA: W.H. Freeman and Company.

Brink G 2020. Writing and cognitive development in higher
education. Journal of Educational Research, 45(2): 123-
135.

Brookhart SM 2001. The impact of inadequate training on
student learning. Journal of Educational Research, 94(4):
212-218.

Burke JW 1989. Competency Based Education and Train-
ing. Routledge, London.

Burson K, Dweck C 2013. The role of self-doubt in academ-
ically inclined students. Journal of Educational Psychol-
ogy, 105(2): 321-334.

Carpenter S 2013. Journalism education and the gap between
industry expectations and academia. Journalism Prac-
tice, 7(6): 687-701.



BARRIERS TO JOURNALISM COMPETENCY DEVELOPMENT 181

Crisp G, Cruz I 2009. Mentoring college students: A critical
review of the literature. Research in Higher Education,
50: 525-545.

Cuseo J, Fecas V, Thompson A 2007. Supporting Student
Success: Strategies For An Inclusive Campus. John Wiley
and Sons.

Dasalla JGB, Protacio AV 2025. Unveiling the Lifeworld of
campus journalists in a public secondary school. Interna-
tional Journal of English Literature and Social Sciences,
10(3): 24- 37.

Davis R 2019. Feedback and student response in journalism
education. Journal of Media Education, 10(2): 34-45.
Deci EL, Ryan RM 2012. Self-determination theory. In:
PAM Van Lange, AW Kruglanski, ET Higgins (Eds.):
Handbook Of Theories Of Social Psychology. Vol. 1.
Thousand Oaks, CA: SAGE Publications, , pp. 416-436.

https://doi.org/10.4135/9781446249215.n21

Dela Cruz M 2024. Institutional support and journalism
education in Philippine schools. Philippine Journal of
Education, 98(1): 15-29.

Deuze M 2006. Global journalism education: A conceptual
approach. Journalism Studies, 7(1): 19-34.

Docallas JGM 2025. Beyond the Byline: A study of campus
journalism implementation, challenges, and opportuni-
ties. Journal of Organizational Behavior Research, 10(3):
111-124.

Emad M, Roth P 2008. Effectiveness of training in profes-
sional competency development. International Journal
of Training Research, 6(2): 87-101.

Eby LT, Allen TD, Evans SC, Ng T, DuBois DL 2008. Does
mentoring matter? A multidisciplinary meta-analysis.
Journal of Vocational Behavior, 72(2): 254-267.

Garrison B 2019. Professional transition in journalism prac-
tice. Journalism Studies, 20(5): 678-692.

Graham S 2021. Writing development and instruction in
education. Educational Psychologist, 56(3): 123-140.
Hager P, Holland S, Beckett D 2007. Enhancing Learning

Through Workplace Education. Routledge.

Hattie J, Timperley H 2007. The power of feedback. Review
of Educational Research, 77(1): 81-112.

Hawkins P 2019. Time management and productivity in
education. Educational Management Review, 11(2): 55-
68.

Hyland K 2022. Teaching And Researching Writing. 4™ Edi-
tion. Routledge.

Jiang S, Rafeeq A 2026. Journalism education in the age of
Al: Asia’s academic shift. Journalism & Mass Communi-
cation Educator; 81(1): 98-120. https://doi.org/10.1177/
10776958251379563

Johnson R 2018. Ethical dilemmas in journalism education.
Journalism Ethics Review, 3(2): 45-59.

Keeble R, Tulloch J 2018. Time Management In Journalism
Practice. Routledge.

Kaufman JC, Beghetto RA 2013. Self-doubt and creativity in
academically inclined students. Creativity Research Jour-
nal, 25(3): 217-223.

Lave J, Wenger E 1991. Situated Learning: Legitimate Pe-
ripheral Participation. UK: Cambridge University Press.

Li X 2023. Access to training and inequality in journalism
education. Journalism Education Review, 12(1): 44-60.

Locke EA, Latham GP 2002. Building a practically useful
theory of goal setting and task motivation. American
Psychologist, 57(9): 705-717.

Int J Edu Sci, 54(1): 163-181 (2026)

Lowe M 2025. Journalism Education Leads the Change We
Seek. Cambridge, Massachusetts, USA: Nieman Founda-
tion for Journalism at Harvard University.

Mensing D 2010. Journalism education in the 21* century:
Challenges and opportunities. Journalism Studies, 11(4):
485-499.

Mullen C A 2025. Equity In School Mentoring And Induc-
tion. Cham, Switzerland: Springer.

Organisation for Economic Co-operation and Development
2025. The Future Of Lifelong Learning And Professional
Development In Higher Education. Paris, France: OECD
Publishing.

Panuayan JM, Baguio JB 2025. News media literacy and fact
checking competence of student journalists in public sec-
ondary schools. Journal of Education, Society and Behav-
ioural Science, 38(4). https://doi.org/10.9734/JESBS/2025/
v38i41420

Parsloe E, Leedham M 2009. Coaching And Mentoring:
Practical Conversations To Improve Learning. London:
Kogan Page Publishers.

Roberts MJ, Wood TJ 2016. Self-doubt as a catalyst for
academic achievement: The role of adaptive perfection-
ism. Journal of Personality and Social Psychology, 110(6):
973-991. doi:10.1037/pspp0000062

Roorda DL, Koomen HMY, Split JL, Oort FJ 2020. The
influence of affective teacher—student relationships on
student engagement. Review of Educational Research,
90(3): 346-388.

Santos R 2022. Pedagogical practices in campus journalism.
Philippine Educational Review, 76(2): 88-102.

Shareefa M, Moosa V, Saeed K, Hassan V, Kashif M 2025.
Impact of students’ self-regulation and mindfulness on
academic self-efficacy: The mediation effect of mental
well-being. Cogent Education, 12(1): Article 2498183.
https://doi.org/10.1080/2331186X.2025.2498183

Smith E, Smith A, Pickersgill R, Rushbrook P 2006. Qualify-
ing the workforce: the use of nationally-recognised train-
ing in Australian companies. Journal of European Indus-
trial Training, 30(8): 592-607.

Smith J 2017. Academic struggles in journalism programs.
Journalism and Mass Communication Educator, 72(1):
12-27.

Soloski J 1989. Discouragement and persistence in aspiring
journalists. Journalism Quarterly, 66(2): 345-352.

UNESCO 2021. Journalism, Media, And Global Education
Report. UNESCO Publishing.

Vygotsky LS 1978. Mind In Society: The Development Of
Higher Psychological Processes. USA: Harvard Univer-
sity Press.

Wenger E 2019. Communities of Practice: Learning, Mean-
ing, and Identity. Cambridge, United Kingdom: Cambridge
University Press.

Xu J 2025. The impact of self-efficacy on psychological
resilience in EFL learners: The mediating roles of lan-
guage anxiety and emotion regulation. BMC Psychology,
13: Article 236. https://doi.org/10.1186/s40359-025-
03236-4

Yin RK 2011. Qualitative Research From Start To Finish.
New York, USA: The Guilford Press.

Zimmerman BJ 2000. Attaining self-regulation: A social
cognitive perspective. In: M Boekaerts, PR Pintrich, M
Zeidner (Eds.): Handbook Of Self-Regulation. San Di-
ego, CA: Academic Press, pp. 13-39.

Paper received for publication in March, 2026
Paper accepted for publication in June, 2026



